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Abstract

How can the interpersonal, managerial and technological dimensions of translation be
integrated and assessed within translation curricula? And how does participation in socially
impactful translation projects shape students’ understanding of translators’ ethical responsi-
bilities in health-related spaces? These questions inform the present study, which examines
the design, implementation, and outcomes of EM-TRAD, an ongoing medical translation
project conducted with undergraduate students in response to the real translation needs of
EM-Movimento, a Portuguese organisation dedicated to supporting people affected by Myalgic
Encephalomyelitis/Chronic Fatigue Syndrome (ME/CFS). This article aims to situate this project
within current debates about translation pedagogy, employability, and the diversification of
translation skills in the age of automation and Generative Artificial Intelligence, proposing it
as a model for similar pedagogical initiatives and as a framework for reflecting on the social
responsibility of translator education.
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health accessibility.

Resumo

De que forma podem as dimensdes interpessoal, tecnoldgica e de gestdo de projetos ser
integradas e avaliadas em programas de ensino da traducdo? E em que medida pode a par-
ticipacdo em projetos de tradugdo com impacto social contribuir para a consciencializagao
das responsabilidades éticas do tradutor em contextos relacionados com a saude? Estas ques-
tées enquadram o presente estudo, ao longo do qual se examina a concec¢ao, implementa-
¢ao e alguns resultados preliminares do EM-TRAD, um projeto de tradu¢do médica em curso,
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desenvolvido com estudantes de licenciatura em resposta as necessidades reais de traducao
da EM-Movimento, uma organizagdo portuguesa dedicada ao apoio de pessoas afetadas pela
Encefalomielite Midlgica/Sindrome da Fadiga Crénica (EM/SFC). O presente artigo procura situar
este projeto no ambito de debates contemporaneos sobre pedagogia da traducao, empregabi-
lidade e diversificacdo de competéncias tradutérias na era da automatizacéo e da Inteligéncia
Artificial Generativa, propondo-o enquanto modelo para iniciativas pedagdgicas semelhantes,
bem como enquanto reflexdo sobre a responsabilidade social no ensino da traducao.

Palavras-chave: pedagogia da traducédo; aprendizagem-servico; tarefas auténticas; tradu-
¢ao médica; acessibilidade e saude.

Introduction

The teaching of translation in higher education has long sought to balance theoreti-
cal knowledge with the development of practical, industry-oriented competences. For
this reason, contemporary pedagogical practices in translation education tend to favour
learner-centred, active, and situated methodologies, privileging task-based and project-
based approaches that mirror professional working conditions and systems (Kenny 2020,
507; Pym 2012, 5; Gonzélez Davies 2004, 216-217; Risku 2016, 12-13, 17). Situated within
ongoing debates on the relationship between theory and practice, the present article
draws on EM-TRAD - an ongoing translation project developed in collaboration with
EM-Movimento, a Portuguese organisation dedicated to providing support, research,
and advocacy for individuals with Myalgic Encephalomyelitis/Chronic Fatigue Syndrome
(ME/CFS) - as a case study to explore how project-based translation pedagogy can inter-
connect academic training and socially engaged professional practices. Since its launch
in 2024, the partnership between EM-Movimento, the Centre for English, Translation and
Anglo-Portuguese Studies (CETAPS) and the School of Social Sciences and Humanities at
NOVA University Lisbon (NOVA FCSH) has provided translation undergraduates with the
opportunity to engage in authentic, publication-oriented tasks featured on the organiza-
tion’s official website. Beyond offering hands-on professional experience, the initiative also
encourages students to reflect on the social responsibility of translators in making scien-
tific and medical information more accessible for both the general public and Portuguese-
speaking healthcare communities.

It is generally understood that professional marketability depends not only on trans-
lation competence (defined by Donald Kiraly as the “skills that allow one to produce
an acceptable target text in one language on the basis of a text written in another”)
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(Kiraly 2000, 13), but also on translator competence, which encompasses not only trans-
lation and linguistic expertise, but also the ability to communicate successfully across
expert communities in different linguistic and cultural contexts (ibidem, 13). According to
Kiraly, translator competence entails:

being able to use tools and information to create communicatively successful texts ...
knowing how to work co-operatively within the various overlapping communities of
translators and subject matter experts ... to appropriate knowledge, norms and conven-
tions; and to contribute to the evolving conversation that constitutes those communities.
(ibidem, 13-14)

As Anthony Pym (2012) argues, the distinction between translation competence and trans-
lator competence parallels a broader pedagogical shift from translator training, focused
primarily on the acquisition of linguistic and technical skills, to translator education, which
recognises the need to develop interpersonal, organisational, and ethical competences in
addition to linguistic, cultural and technical proficiency (Pym 2012, 1-5). In other words,
the translation classroom environment ought to promote the development not only of
linguistic and textual proficiency but also technological, interpersonal, and organisational
skills, students learning to employ digital tools, conduct efficient research, justify and
account for decisions, and learn to negotiate and collaborate with clients, peers, and other
subject matter experts.

The project described in this article was designed explicitly to develop these linguistic,
technological and interpersonal skills within an authentic, team-based learning environ-
ment. As will be discussed, the EM-TRAD medical translation project represents a com-
munity-oriented and ethically informed pedagogical practice, rendering students’ work
visible to the public while offering opportunities for professional development. In line with
project-based approaches to translation pedagogy using authentic texts (Gonzélez Davies
2004, 216; Risku 2016, 17), EM-TRAD was designed as a hybrid task combining authentic
and simulated professional elements. On the one hand, the source materials for translation
are authentic texts commissioned by EM-Movimento, and selected target texts are finalised
for real publication, allowing students to engage with the ethical and linguistic demands
of authentic professional work; at the same time, certain aspects of the workflow (such
as drafting client correspondence, preparing budgets, and collaboratively maintaining a
project glossary) are designed to simulate real-life working conditions within a Language
Service Provision (LSP) setting (Dam and Zethsen 2014, 265). By offering opportuni-
ties for publication on the partnering organisation’s official website (where students are
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individually acknowledged on a dedicated credits page and in EM-Movimento’s news sec-
tion) and by issuing participation certificates that enrich students’ curricula vitae and pro-
fessional portfolios, EM-TRAD provides tangible recognition of their contributions, while
promoting a broader social mission: improving the accessibility of medical and scientific
communication about ME/CFS in European Portuguese, and enhancing translators’ aware-
ness of their social and professional responsibility within the field of medical translation.

This is particularly relevant in a context where English has become the de facto lingua
franca of scientific and technical communication (Bowker and Ciro 2019, 9; Peris-YagUe et
al. 2024, 2; Olohan 2016, 8), because while this linguistic dominance facilitates communi-
cation within global scientific communities, it also risks excluding non-English-speaking
professionals, such as healthcare and biomedical researchers, as well as segments of the
population who do not use English as their primary language of communication to access
new knowledge. As Antolino et al. (2024) note, health equity cannot be achieved unless
language barriers are systematically addressed both within healthcare organisations and
in the context of individual care plans. Health accessibility thus includes not only the
equitable provision of healthcare but also the equitable dissemination of health-related
information and opportunities for public participation in health-related decision-making
(Antolino et al. 2024, 12).

Furthermore, the EM-Movimento translation project exemplifies service-learning as a
form of experiential education within translator training. As mentioned by Prentice and
Garcia (2000), service-learning merges academic and occupational learning with commu-
nity service, establishing a reciprocal relationship in which learning reinforces service and
service reinforces learning (Prentice and Garcia 2000, 20). Unlike volunteer work, which
may involve a range of tasks unrelated to academic goals, or internships, which primarily
serve students’ career development within for-profit contexts, service learning seeks a bal-
ance between community benefit and pedagogical purpose. EM-TRAD achieves this by
integrating translation practice into the course curriculum, ensuring that students’ work
both develops their professional and ethical competences and contributes to improved
access to medical information in Portuguese. In this sense, this medical translation pro-
ject also partially aligns with the concept of community translation as defined by Taibi
and Ozolins (2016), whereby translation serves the communicative needs of specific social
groups, often marginalized and/or linguistically excluded, thus serving a civic purpose
(Taibi and Ozolins 2016, 7-9)." Through reflective practice and mediated engagement

' Community translation can generally be understood as the translation of written texts with the purpose
of enabling equitable communication, participation, and empowerment. As Taibi and Ozolins (2016)
argue, although all translation operates “within, for and between communities,’ community translation is
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with a real client, students not only experience authentic translation workflows but also
develop an awareness of translation as a socially responsible act embedded in community
relations.

The following sections begin with a contextualisation of EM-TRAD, outlining
EM-Movimento's translation needs and the pedagogical objectives that informed its inte-
gration into the curriculum. A subsequent section examines the project’s design, detailing
its stages and demonstrating how these were aligned with assessment within a service-
learning framework. This is followed by a discussion of preliminary outcomes, drawing
on student feedback and classroom reflections to illustrate the project’s pedagogical,
interpersonal, and social dimensions. The article concludes with a summary that considers
EM-TRAD'’s broader implications for translation pedagogy, professional preparedness, and
the development of ethical and social awareness in health-related translation contexts.

Context and Rationale
EM-Movimento’s Translation Needs

Translation plays an essential role in health communication by mediating patient
empowerment, public understanding of science, and multilingual accessibility. As high-
lighted in European Union (EU) reports on health literacy and language accessibility,
effective communication across languages is considered essential to ensure equitable
access to healthcare information and informed decision-making (Sgrensen et al. 2015,
1053). In Portugal, translation initiatives have therefore the potential to combat misinfor-
mation and reduce patient marginalisation, particularly regarding “invisible” or underdi-
agnosed chronic ilinesses such as ME/CFS. By making medical and scientific information
more accessible, translation projects such as EM-TRAD contribute not only to patient
inclusion but also to the democratisation and overall accessibility of health-related
information.

distinct in that it spans a wide range of public service domains (including healthcare, education, welfare,
municipal governance, and environmental communication) rather than being tied to a single institu-
tional setting. Community translation emerges mostly in contexts of historical multilingualism as well as
those shaped by migration, crisis, or conflict, in which a mainstream language coexists with one or more
minority languages. In such settings, community translation becomes an essential language service that
secures individuals’and communities’ rights to access public information and services, thereby facilitat-
ing social, economic, and political participation and aligning translation practice with broader aims of
community engagement, social action, and social change (Taibi and Ozolins 2016, 7-11).
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Myalgic Encephalomyelitis/Chronic Fatigue Syndrome (ME/CFS) is a debilitating multi-
systemic disease of still uncertain aetiology, recognised by the World Health Organization
(WHO) and the United States Centres for Disease Control and Prevention (CDC) as a neu-
rological disorder. It is characterised by persistent fatigue following minimal exertion,
accompanied by a cluster of symptoms (including cognitive impairment, unrefreshing
sleep, pain, and post-exertional malaise, or PEM) that result in a substantial reductionin a
patient’s previous occupational, social, and personal functioning. Although its clinical fea-
tures have been clearly defined, ME/CFS remains a diagnosis of exclusion, without objec-
tive biomarkers or approved pharmacological treatments (Cortes Rivera et al. 2019, 1-3).
Recent research suggests that around 70% of ME/CFS cases have a post-infectious onset,
often following viral, bacterial, or parasitic infection, while the remaining 30% appear to
be triggered by chemical exposure, surgical interventions, or chronic occupational stress
(Sepulveda et al. 2024, 819). Mounting evidence indicates an autoimmune component in
post-infectious cases, situating ME/CFS within the broader family of post-infection fatigue
syndromes, alongside conditions such as Long COVID (Sepulveda et al. 2024, 819).

Despite these findings, the condition continues to be underdiagnosed and misunder-
stood, in Portugal and elsewhere. As Sepulveda et al. (2024) observe, even in countries
like the United Kingdom, where clinical recognition of this condition is comparatively
advanced, many healthcare professionals remain sceptical of ME/CFS as a legitimate
diagnostic category (Sepulveda et al. 2024, 820). Since the diagnosis of ME/CFS is based
on the exclusion of other known conditions in combination with the presence of a set
of core symptoms, obtaining reliable epidemiological data remains particularly challeng-
ing. A systematic review of published epidemiological studies estimates a prevalence of
0.89% when applying the diagnostic criteria established by the United States’ Centres for
Disease Control and Prevention. When extrapolated to Portugal’s resident population
of 10,467,366 inhabitants, these figures correspond to approximately 93,160 individuals
affected by ME/CFS, underscoring the scale of a condition that remains largely absent
from national clinical frameworks and public discourse (Sepulveda et al. 2024, 820). In
fact, in Portugal, no specific clinical guidelines or diagnostic protocols currently exist for
ME/CFS, in stark contrast with Long COVID, for which the National Health Service (SNS)
issued formal guidelines in 2022 (Norma n.° 002/2022) (Sepulveda et al. 2024, 820-821).
The absence of such guidelines contributes to the illness’ invisibility and the lack of public
health policies or social protections for affected individuals.

At the European level, the European Network on Myalgic Encephalomyelitis/Chronic
Fatigue Syndrome (EUROMENE), funded by the European Cooperation in Science and
Technology between 2016 and 2020, sought to address these disparities. Bringing together
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clinicians and researchers from 22 countries, the network aimed to standardise clinical
diagnosis and management practices, improve healthcare coordination, and promote
equitable access to care across Europe (Nacul et al. 2021, 2). EUROMENE’s recommenda-
tions highlight the need for patient education and self-management through accessible
materials on pacing, rest, and symptom regulation, as well as the creation of multidisci-
plinary care teams comprising specialist doctors, nurses, psychologists, and occupational
therapists. Yet, as Nacul et al. (2021) note, ME/CFS continues to be hindered by disbelief,
stigma, and lack of legitimisation, even in countries with more developed healthcare sys-
tems. For precisely this reason “[ilt is extremely important to prioritize research and edu-
cation of health professionals and others in society, so as to address the scientific and
societal poor understanding of the scale of the problem faced” (Nacul et al. 2021, 21).

Within this context, EM-Movimento, a Portuguese non-profit organisation, seeks to
address the knowledge and communication gap surrounding ME/CFS by promoting
awareness, disseminating scientific information, and advocating for improved health-
care and social support. According to its official website?, the organisation’s mission is to
ensure that patients have access to accurate information and appropriate care. To this end,
EM-Movimento engages both healthcare professionals and the wider public through edu-
cational and advocacy initiatives, while commissioning translations of key resources (such
as patient information leaflets and scientific articles) originally produced by organisations
like the United Kingdom’s ME Association®. By partnering with CETAPS and NOVA FCSH,
EM-Movimento provides translation students with the opportunity to translate authen-
tic medical texts while contributing to a more informed and inclusive public health land-
scape in Portugal. Within this framework, the EM-TRAD project described throughout this
article allows translation students not only to learn about ME/CFS, but also to contrib-
ute to health advocacy and empowerment, improving the visibility of this chronic illness
and helping promote Portuguese-speaking patients’ engagement in their own care and
in broader health-related discourses. Beyond document translation and publication, this
initiative has inspired further collaborations, including a partnership with the Personal
Development and Social Inclusion Office (GDPIS) at NOVA FCSH, aimed at developing
guidelines that support and promote the inclusion of students and staff living with ME/
CFS or similar chronic conditions, including Long COVID.

2 https://em-movimento.pt.
3 https://meassociation.org.uk/.
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Pedagogical Objectives

Overall, EM-TRAD aligns with Christiane Nord’s (1996) pedagogical framework for
developing translator competence in higher education, while also aligning with project-
based (as well as service-learning based) approaches to translation pedagogy (Gonzalez
Davies 2004, 216-217; Prentice and Garcia 2000, 20). Nord distinguishes between pro-
paedeutic courses, focused on basic translation-related skills, and translation exercise
courses, in which students undertake increasingly complex, professionally oriented tasks
(Nord 1996, 316). She identifies a set of key abilities fundamental to translator compe-
tence, including an analytical ability to assess the translation brief and source text, a
strategic ability to select appropriate methods, linguistic creativity in implementing solu-
tions, and sound judgment in quality assurance (Kiraly 2000, 54-55). Nord’s conception of
translation-relevant knowledge thus encompasses practical and subject-matter exper-
tise, linguistic and cultural awareness, theoretical and methodological grounding, and
intercultural sensitivity, all of which were directly mobilised in the project-based partner-
ship with EM-Movimento.

From a pedagogical perspective, EM-TRAD combines features of two of Nord’s sug-
gested teaching models: namely, project translation and publishable translation (Kiraly
2000, 56-57). In the first, different aspects of a translation assignment (such as research,
partial translation, terminology consistency, editing, and final revision) are distributed
among students working collaboratively towards a common deadline, followed by col-
lective reflection on the process and encountered challenges via a feedback form. In the
second, students produce texts for potential publication, thereby engaging with profes-
sional-level standards of accuracy and readability. The EM-TRAD project thus combines
both authentic and simulated components: as previously mentioned, while source texts
are authentic and selected target texts are prepared for publication on the organisation’s
website, other aspects of the project’s workflow (including client interactions, budget-
ing, and the collaborative management of a glossary) were designed to simulate real-life
working conditions of professional translators (either in-house, or as freelancers) working
within an LSP context.

The alignment of authentic translation needs with curricular objectives calls for a peda-
gogy of constructivist learning in translator education, adopting a holistic approach to
effectively simulate workplace conditions in the classroom. Within this framework, the
instructor’s role shifts from transmitting knowledge to that of a facilitator who creates
opportunities for learners to co-construct knowledge, negotiate learning goals, and par-
ticipate in the assessment of their own progress (Pym 2012, 6; Kiraly 2000, 58). Reflective
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practice is central to this learner-centred approach, functioning both as a pedagogical tool
and as a means of assessment. Students’ written reflections and self-evaluations not only
help them articulate their learning processes and challenges but also inform the instruc-
tor’s understanding of how learning occurs within the project. Drawing on David A. Kolb's
experiential learning cycle (Kolb 1984, 34-36) and Donald Schon’s concept of the reflective
practitioner (Schon 1983, 295), reflection becomes an integral component of assessment
and shaping future iterations of EM-TRAD. In this way, students’insights feed directly into
learning outcomes and contribute to the project’s ongoing adaptation and improvement
from semester to semester, as will be discussed in the results section.

Building on the constructivist model proposed by Donald Kiraly, Maria Gonzélez Davies
(2004) highlights how project-based learning enables students to collectively discuss and
solve translation challenges while working towards a concrete, finalized target text. When
projects combine authentic and pedagogical components, students not only develop
linguistic and technical aptitudes (including, according to Gonzélez Davies, “flexibility to
tackle a text and to apply different strategies; adaptability to different texts, contexts and
assignments; text-interpreting skills that include problem spotting and solving in addi-
tion to high reading and writing proficiency”) but also cultivate attitudes (namely, “moti-
vation for embarking on translation studies, [a] concept of the translation profession,
and [student’s] self-concept as translators”) (Gonzalez Davies 2004, 227-228) essential
to professional practice, including collaboration, the ability to manage deadlines, client
expectations, and technological demands, while maintaining ethical awareness and an
understanding of subjectivity in translation (in Gonzalez Davies’ words, “knowing one’s
strong and weak points and using one’s personal and professional background to advan-
tage”) (Gonzalez Davies 2004, 217).

As previously mentioned, this project aims to simulate professional translation work-
flows, reflecting established models of project-based translation training where students
experience the full cycle of client communication, quotation, production, and deliv-
ery (Gonzalez Davies 2004, 216-217; Risku 2016, 23). A large proportion of professional
translation work can be labelled as technical or scientific, and most freelance transla-
tors working in these domains (including medical translation) “receive their translation
commissions from a translation company or agency, often referred to as a language
service provider, or LSP” (Olohan 2016, 8); as stated by Halle Dam and Karen Zethsen
(2014), drawing on Kristiina Abdallah and Kaisa Koskinen’s (2007) network model, the
traditional view of translation as a direct interaction between client and translator has
become largely outdated in today’s industry. Within this context, translation typically
occurs within complex production networks involving multiple intermediaries, such as
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agencies and subcontractors, before the source text even reaches the translator (Dam
and Zethsen 2014, 266). The acknowledgement of this distance between client and trans-
lator encourages reflection on the translator’s professional status and the dynamics of vis-
ibility and invisibility, as famously examined by Lawrence Venuti’s seminal The Translator’s
Invisibility (1995).* Throughout each semester (and particularly during the last two weeks
of classes, while the group project is taking place), students engage in class discus-
sions on these subjects, interact with invited professional translators, and are guided in
reflecting on translator ethics, the implications of (in)visibility, and their own emerging
professional identity.

The adoption of a holistic approach to translation education necessarily implies the
development of technological competence. Situated-cognition approaches to transla-
tion pedagogy, in particular, emphasise the centrality of technology and its pedagogical
implications in the design and implementation of authentic tasks (Kenny 2020, 504-505).
As Maeve Olohan (2016) observes, scientific and technical translation (including medi-
cal translation) relies heavily on the ability to process information through technological
means, requiring translators to develop “computational expertise alongside ... linguis-
tic and domain-specific knowledge” (Olohan 2016, 15). This is further emphasized by
Dorothy Kenny (2020), who argues that the “instrumental acquisition of technical skills”
in a classroom setting — namely, the ability to use Computer-Assisted Translation (CAT)
tools, Machine Translation (MT) engines, Generative Al (GenAl), collaborative glossa-
ries, and other digital resources - allows translators-in-training to meet the demands of
an increasingly technologised and fast-paced translation industry. Developing MT and,
more recently, GenAl literacy has thus become as essential as the cultivation of linguistic
and intercultural communication competences (Kenny 2020, 498; Bowker and Ciro 2019,
88). Practically, as discussed in the following section, students are required to apply their
technological literacy throughout the project by integrating MT and GenAl tools in their
translation processes in a critical manner. Students are also encouraged to practice using
professional CAT software, such as memoQ or SDL Trados Studio, to preserve formatting
consistency, manage terminology, and enhance overall readability and coherence of the
translated materials.

It has been widely established that the advent of GenAl has precipitated a significant
reassessment of translation curricula, as technological literacy becomes increasingly

4 According to Venuti, invisibility refers to the tendency (particularly in Anglo-American contexts) to value
fluent, transparent translations that read as if they were originally written in the target language. This
stylistic norm often obscures the translator’s presence and decision-making, reinforcing the perception
of translation as a neutral, mechanical transfer rather than an interpretative act.
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intertwined with professional relevance within the language service provision industry
(Wang 2024, 46-47). As Hari Venkatesan (2023) observes, many trainee translators feel
underprepared to use machine translation and related technologies, reinforcing the need
to build technological confidence alongside linguistic competence (Venkatesan 2023,
25). For this reason, it becomes increasingly important to move away from static criteria
for assessing translation quality, both pedagogical evaluation and professional develop-
ment needing to be reconceptualised in light of increasingly machine-assisted workflows
(Lee 2023, 15). Tong King Lee (2023) contends that educational priorities should therefore
pivot away from a narrow focus on translating and towards the concurrent cultivation of
value-adding competences that control, enhance, or otherwise facilitate machine transla-
tion (namely, pre- and post-editing, project management, and prompt engineering) (Lee
2023, 16-17). Taken together, these perspectives highlight the need for a comprehensive
curricular overhaul that integrates managerial and technological competencies alongside
textual skills, a rationale that, as will be demonstrated in the following section, also under-
pins the pedagogical design of the EM-TRAD project.

Project Design
Project Stages and Integration with Assessment

The EM-TRAD project is designed to align with the pedagogical objectives of the under-
graduate course Scientific and Technical Translation Practice at NOVA FCSH. The course
runs over a standard academic semester of approximately twelve to thirteen weeks (from
mid-September to mid-December, and from mid-February to the end of May) and is
offered as an elective unit typically taken by second- and third-year undergraduate stu-
dents in Translation Studies, with class sizes generally ranging between 20 and 30 stu-
dents. Within this broader curricular framework, the EM-TRAD project takes place over
a concentrated period of two to three weeks towards the end of the semester, to allow
sufficient time for strategic decision-making, translation, revision, and adequate format-
ting. Participation in the EM-TRAD group project constitutes a substantial component of
continuous assessment, accounting for 40% of the course’s final grade; its placement and
weighting within the course reflect its role as a capstone-style task, designed to integrate
and apply the linguistic, technological, and professional competences developed gradu-
ally throughout the semester.

The EM-TRAD project is designed as a group project rather than an individual task to
reflect contemporary forms of professional translation practice that extend beyond the
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model of the isolated freelance or in-house translator working on a single project from
start to finish. As Olohan (2016) notes, even freelance translation work can be carried out
in partnerships or cooperatives, in which translators collaborate not only on the division
of translation labour but also on organisational, managerial, and entrepreneurial aspects
of the profession, such as shared workflows, collective marketing, or joint project man-
agement (Olohan 2016, 9). In line with this professional reality, the assessment criteria
for the project extend beyond the evaluation of accuracy and readability of the target
text to include: 1) professional communication with the client (clarity, appropriateness
of register, of budget proposal and invoicing); 2) terminology consistency (use of appro-
priate and reliable sources, alignment with the project glossary); 3) overall quality of the
target text (accuracy, readability, formatting); 4) peer feedback (self-reflection, task distri-
bution among group members). By assessing not only the resulting target text but also
the quality of client communication, glossary building, and teamwork, this project aims to
highlight these managerial, interpersonal and entrepreneurial competences as important
pillars within both translator education and professional practice.

Shortly before the official start of the project, students receive preparatory emails
instructing them to form groups of four to five members (depending on class size) and
reiterating key information previously introduced at the beginning of the semester,
including the partnership with EM-Movimento, the assessment criteria, and the possibility
of publication for selected groups on the organisation’s website. These initial email com-
munications also provide students access to materials translated by colleagues in previous
semesters, allowing them to situate their own work within the ongoing translation project
and to familiarise themselves with existing stylistic, terminological, and formatting con-
ventions. Throughout the semester, students are introduced to different typologies of sci-
ence communication (ranging from expert-to-expert to expert-to-layperson discourses),
both within the medical field and across other areas of science, and complete shorter
translation tasks under close instructor guidance and feedback, progressively develop-
ing the linguistic, technological, and organisational competences required for the group
project. This gradual exposure helps students assess how linguistic and stylistic choices
vary according to audience and communicative contexts, and how translation mediates
between these levels of scientific communication.

The group project itself takes place during the final two to three weeks of the semester,
during which in-class attendance is optional. This arrangement is intended to approxi-
mate professional conditions in which freelance translators (or in-house translators work-
ing from home) frequently collaborate remotely, often across different countries and time
zones. Students may use scheduled class time to work collaboratively on their projects
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(bringing or sharing laptops in the classroom) or may otherwise choose to organise their
work according to their own preferred schedules across the three to four sessions allo-
cated to the project. Throughout the two to three weeks assigned to the EM-TRAD project,
the instructor’s role shifts primarily to that of facilitator and liaison with the end-client
(EM-Movimento), while students assume increased responsibility for managing the trans-
lation process collaboratively. Groups are encouraged to determine their own internal
division of labour in line with members’ availability and interests: all members may partici-
pate in translation, revision, client communication, and terminology research, or specific
roles may be allocated to individual students.

During Stage 1 (Pitching and Budgeting), students receive a simulated translation
request email directing them to a section within the source text. In this email, the instruc-
tor assumes the role of a fictional project manager acting on behalf of EM-Movimento. The
brief deliberately omits certain key details (such as delivery format or translation technol-
ogy preferences), requiring students to ask clarifying questions, negotiate expectations,
and produce a fictitious budget proposal and, later, an invoice. While communicating with
the client, students are expected to engage in ethical decision-making and professional
transparency, particularly when it comes to the potential use of open-source MT and/or
GenAl tools in their translation processes. As Ying Wang (2024) argues, the introduction
of GenAl into the field of translation raises a number of ethical challenges, including con-
cerns around data privacy, intellectual property, and the risk of producing translations that
reproduce biased or harmful content. Incorporating GenAl ethics into the curricula thus
allows students to recognise, anticipate, and otherwise address such issues in professional
settings (Wang 2024, 48).

This awareness is further developed during Stage 2 (Translation and Glossary Building),
during which groups translate their assigned sections while developing a shared terminol-
ogy glossary in Google Sheets, to ensure consistency across different sections of the text.
This collaborative glossary serves both pedagogical and assessment purposes, allowing
the instructor to monitor students’ terminology research practices, ensuring the use of
reliable sources, and facilitating the harmonisation of terminology during the (optional)
finalisation stage. Students are also encouraged to contact the “project manager” (i.e.,
the instructor) as an intermediary to clarify issues requiring EM-Movimento’s input: for
instance, decisions related to localisation, including the translation of addresses, phone
numbers, or hyperlinks.

Throughout the semester and leading up to the group project, students work on improv-
ing their terminology research skills and develop technological literacy, specifically on the
use of Machine Translation and Generative Al tools in scientific and technical translation
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contexts.> As Dorothy Kenny observes, technology increasingly shapes both translation
practice and pedagogy, making it essential for students and trainees to engage not only
with CAT tools and terminology management systems but also with the critical reflection
these tools demand (Kenny 2020, 504-505). In this sense, the design of Stage 1 intends
to develop interpersonal, managerial and entrepreneurial skills that are becoming more
and more essential when navigating changes in the translation industry brought about by
increasing automation (Lee 2023, 16-17); similarly, the design of Stage 2 intends to prepare
students for professional environments where technological competence is inseparable
from translation competence (Bowker and Ciro 2019, 33-35; Venkatesan 2023, 25-27).

During Stage 3 (Delivery and Feedback), student groups submit their sections of the
target text along with their glossaries, followed by the completion of an anonymous
feedback form addressing group dynamics, workload distribution, and the perceived rel-
evance of the project. This stage encourages students to engage in metacognitive reflec-
tion, allowing them to evaluate not only the translation, revision and editing process but
also the interpersonal and organisational aspects of collaborative work (Risku 2016, 16). As
Kiraly emphasises, true collaborative learning extends beyond a mere division of labour;
it entails the joint accomplishment of a complex task that simultaneously fosters group
meaning-making and the individual appropriation of professional and cultural knowledge
(Kiraly 2000, 36-37). Although challenges such as uneven participation or coordination
difficulties inevitably arise, learning how to manage these dynamics is an integral part of
learning to work in authentic professional contexts. The EM-TRAD project thus designs
opportunities for students to negotiate roles, mediate differences, and reflect critically on
their workflows, aiming to replicate the complexity of real-world translation settings while
reinforcing the social and ethical dimensions of professional practice.

Once the semester is completed - following the assessment of each group’s target text,
email interactions, and glossary work, with the group project accounting for 40% of the
overall course grade -, selected groups are invited to participate in an optional fourth
stage, dedicated to preparing the full target text for publication. Stage 4 (Finalisation),
which is not subject to grading, involves integrating the instructor’s and/or end-client’s

5 Within this context, technological literacy may be defined as the ability to understand how MT and
GenAl systems process texts and to use this knowledge critically and effectively in communicative or
professional contexts. As outlined by Lynne Bowker and Jairo Buitrago Ciro (2019), it involves a combi-
nation of technical understanding, evaluative judgement, and practical competence: comprehending
the principles underlying MT systems, recognising their potential uses and limitations, assessing and
improving the translatability of texts, and post-editing MT output to enhance accuracy and readability.
More broadly, MT literacy also entails awareness of the ethical and epistemological implications of MT
use in knowledge production and dissemination (Bowker and Ciro 2019, 88).
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revisions and feedback, harmonising style and terminology across sections, as well as
general proofreading and formatting, in order to produce a cohesive, ready-to-publish
version of the full target text. Following a final revision by the instructor, the full version
of the text is submitted to EM-Movimento for internal approval, conducted by the organi-
sation’s designated representative in liaison with the instructor, as well as by healthcare
professionals who are members of the organisation’s board. To date, student translations
reviewed at this stage have been approved for publication with only minor revisions, most
of which relate to terminological preferences specific to EM-Movimento. Final versions are
subsequently published on the organisation’s official website, with full credits acknowl-
edging each contributor’s role (e.g. Translation, Proofreading, Terminology, Editing and
Formatting). All members of selected groups are credited as translators, while students
who choose to participate in the optional finalisation stage may also be acknowledged
in additional roles, depending on the responsibilities they undertake, as agreed within
the group and communicated to the instructor. Members of selected groups also receive
participation certificates signed by EM-Movimento and a public acknowledgement in the
organisation’s online news section. The optional finalisation stage not only offers selected
students the motivating experience of seeing their work published but also further con-
solidates their technological and collaborative competences.

As mentioned in the previous section, within contemporary LSP networks, the transla-
tion process often unfolds through multiple intermediaries (including agencies, subcon-
tractors, or project managers), often placing translators at the end of the production chain
and limiting direct client contact, which in turn, can potentially reduce their visibility and
perceived authority (Dam and Zethsen 2014, 266-267). Within this framework, although
translators generally perceive themselves as skilled linguistic and subject-matter experts,
they also frequently observe a discrepancy between this self-assessment and how their
expertise is recognised by clients and the public (ibidem, 267-268). The workflow adopted
in the EM-Movimento translation project (whereby the instructor acts as a project manager
relaying questions to the client and coordinating communication) thus provides students
with the opportunity to better understand different ways they can position themselves
as professionals within the LSP industry. As students justify their reasoning and terminol-
ogy sources, and, for some, see their work published and publicly acknowledged, they
become increasingly aware of how visibility and professional recognition are negotiated
in practice.

Recent discussions about the impact of GenAl on the profession further highlight the
tension between translators’self-perception and the visibility associated to their perceived
expertise. As Ying Wang (2024) argues, the rise of GenAl-driven translation technologies
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is reshaping the space in which human translators operate: they are increasingly required
to act not only as translators but also as consultants, post-editors, and managers of GenAl
output (Wang 2024, 47). In this context, critical thinking and GenAl literacy become
increasingly central professional competences, enabling translators to diagnose the
limitations of machine-generated texts and determine how to improve them, an activity
demanding both linguistic expertise and reflective, analytical judgment. Wang also high-
lights the need for educational institutions to strengthen students’ soft skills through col-
laborative projects and experiential learning, considering such training an investment that
ensures human translators remain essential providers of high-quality linguistic services
in the advent of GenAl (ibidem, 48-49). The EM-TRAD medical translation project, by inte-
grating simulated professional components such as client communication, budgeting,
and collaborative terminology management, thus aims to prepare students to navigate
multiple intermediary workflows and GenAl-mediated environments with autonomy and
ethical awareness, to advocate for themselves, and to make their expertise more visible,
all the while contributing to the accessibility of medical and scientific information on ME/
CFS in European Portuguese.

Preliminary Outcomes and Reflections

The first cycle of publications resulting from the partnership between CETAPS,
EM-Movimento, and NOVA FCSH provides some insight into both the pedagogical value of
EM-TRAD and the practical challenges inherent to authentic medical translation projects.
To date, the texts finalised and published on EM-Movimento’s website consist primarily
of patient-oriented leaflets authored by Charles Shepherd, Trustee and Honorary Medical
Adviser to the United Kingdom’s ME Association. These include “Disability and ME/CFS:
Definitions, Classification and the MEA Disability Rating Scale”, published in November
2020;“Prognosis, Permanency and Quality of Life in ME/CFS", published in November 2020;
and“Fibromyalgia: What Is It and How It Differs From ME/CFS"8, published in July 2021.The
variety of available source texts (combining patient education, symptom description, and
medical contextualization) allows students to engage with source texts presenting a wide

6 Student-produced European Portuguese translation of this leaflet, published on EM-Movimento's web-
site: https://www.em-movimento.pt/_files/ugd/9846df_463ad18898f94bd3b21cb3fc37182a4e.pdf.

7 Student-produced European Portuguese translation of this leaflet, published on EM-Movimento’s web-
site: https://www.em-movimento.pt/_files/ugd/9846df_d1e0f9a5281d4d0999ef79f74ad7b157.pdf.

8 Student-produced European Portuguese translation of this leaflet, published on EM-Movimento's web-
site: https://www.em-movimento.pt/_files/ugd/9846df ca631220e6714fec859133e736bcca21.pdf.
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range of translation challenges, from explanatory and informational sections to references
to legislation, diagnostic criteria, and epidemiological data.

Across published target texts, several recurring translation challenges emerged, one of
the most significant being related to EM-Movimento’s localisation needs (i.e., the need to
adapt content, products or services to a specific target market or region). All source texts
included contact details, helpline numbers, and hyperlinks associated with the UK-based
ME Association, and students were therefore required to adapt these elements so that
Portuguese-speaking readers could identify relevant national resources, particularly those
provided by EM-Movimento. Additionally, some in-text hyperlinks pointed to materials
already translated by other student groups during previous semesters, requiring students
to ensure terminological and stylistic consistency across the project’s expanding body
of published texts and to maintain internal coherence in the organisation’s multilingual
resources.

Terminology management also proved to be a valuable learning opportunity. Students
conducted extensive research using EU resources such as the IATE term base, specialised
medical glossaries, monolingual and multilingual databases, and publicly accessible mate-
rials produced by hospitals and universities; in several cases, students consulted healthcare
professionals within their personal networks to clarify complex or ambiguous terminol-
ogy. A representative example involved the translation of the term “permanency” in the
context of ME/CFS prognosis: while a more literal equivalent such as“permanéncia” would
save space within the document title section, a more appropriate solution (“persisténcia
dos sintomas”) emerged from collaborative reasoning and informal consultation with
subject-matter experts, followed by a request for confirmation informing EM-Movimento
about this terminology issue. This process thus exemplifies how authentic projects can
inspire critical decision-making, domain-specific research, and the ability to weigh multi-
ple potential solutions considering end-user needs and communicative intent.

Another set of challenges arose from stylistic and multimodal considerations. The
patient leaflets translated thus far are generally designed to be visually appealing and
accessible to a lay audience while incorporating technical information and, in some cases,
references to legislation or clinical practice. Striking an appropriate balance between ter-
minological accuracy and readability was, therefore, an emerging concern. Given that
most source texts follow a visually structured leaflet design (with multiple columns, short
sections, images, and highlighted elements), students also had to remain attentive to
length constraints and formatting limitations. Excessive expansion of text risked com-
promising the layout, thereby reducing readability for readers. To deal with this, student
groups used CAT tools (such as memoQ or SDL Trados Studio) to preserve structural
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consistency and ensure that formatting and character limits were maintained as much as
possible. Some groups also adapted visual or infographic components using design tools
such as Canva or InDesign, reinforcing the importance of multimodal literacy in contem-
porary translation workflows.

Beyond these technical and stylistic challenges, student feedback also shed additional
light on the perceived pedagogical, social and professional value of the project. In the aca-
demic year 2024/2025, anonymised feedback was collected through a voluntary online
Google Form, with 26 out of 35 students responding in the first semester and 6 out of
16 in the second semester; in the first edition of the project (2023/2024), feedback was
discussed orally in class.? The feedback provided by students consistently highlighted the
realism of the experience and its relevance to professional practice. Some emphasised
the interpersonal and organisational dimensions of the project, including teamwork, com-
munication, and negotiation. One student noted that the project felt like being “part of a
well-oiled machine,” underscoring how supportive team dynamics and shared problem-
solving contribute to motivation and engagement. Others reflected on communication
challenges, with one student explaining that speaking up in a group was initially difficult,
but that the collaborative environment “made me feel heard and comfortable,” ultimately
reinforcing the importance of communication skills in real-world translation work. Some
students also noted that the project allowed them to explore different roles (such as pro-
ject management) that they had not expected to enjoy, with several discovering an unex-
pected interest in the managerial side of translation practice. During feedback, challenges
were also identified, including uneven participation within groups, difficulties in terminol-
ogy standardisation, and the management of multiple communication channels. These
challenges not only mirror known limitations of project-based learning but also accurately
reflect the realities of professional translation within an LSP setting.

Several students also described the project as their first true understanding of the
complexity of translation as a profession: one wrote that the possibility of publication
made them feel they had to give “110% attention to every single detail,” while another
highlighted how interacting with a client helped them overcome anxiety about profes-
sional communication and understand “how we are approached as translators.” Multiple
responses also emphasised the perceived meaningfulness of collaborating with a non-
profit organisation and participating in awareness-raising efforts around ME/CFS. As the

2 All feedback was collected anonymously and voluntarily for pedagogical reflection purposes. No iden-
tifiable personal data was recorded, and students were informed that their responses might be used in
aggregated form for research and publication. Although no formal ethics approval was required for this
type of pedagogical study, ethical considerations regarding confidentiality were observed.
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partnership neared its second year, the organisation of an interinstitutional event on the
health, inclusion, and translation challenges associated with ME/CFS, which took place
at NOVA FCSH in October 2025, further contributed to the participants’ sense of profes-
sional validation and social impact: during the two-hour hybrid event, representatives
from EM-Movimento provided information about the chronic illness, the instructor from
CETAPS/NOVA FCSH presented the translation project, two student participants shared
their experiences, and the head of the Social Inclusion Office (GDPIS) at NOVA FCSH
discussed possible strategies for supporting students and staff living with ME/CFS and
other chronicillnesses, including Long COVID. These debates not only helped strengthen
students’ sense of visibility and affirm the value of their contribution within a broader
network of stakeholders, but also provided EM-Movimento with an additional opportu-
nity to further their advocacy mission, as well as allowing the university’s Social Inclusion
Office to consult with members of an organization that could potentially help provide
support for afflicted individuals across campus.

In terms of scalability, this project also shows strong potential for expansion across pro-
grammes and disciplines. In future iterations, this collaboration could be extended beyond
the undergraduate course in Scientific and Technical Translation Practice to include other
courses, such as Terminology, where students might contribute to building a dedicated
term base drawing on previously translated materials and the source texts provided by
the UK-based ME Association. More broadly, this initiative has the potential to grow into
an interdisciplinary endeavour involving students from other departments within NOVA
FCSH, such as those in medical or health sciences programmes. Such cross-disciplinary
collaboration would not only contribute to terminological accuracy and specialised
domain knowledge but also promote mutual understanding between future healthcare
professionals and translators, reinforcing the project’s contribution to improved health
communication and accessibility.

Overall, these preliminary outcomes and reflections suggest that authentic, socially
engaged translation projects in higher education can potentially help develop not only
linguistic, technological, and terminological competences, but also interpersonal and
communicative confidence, social and ethical awareness, and a growing sense of profes-
sional identity. Students’comments and general feedback repeatedly mentioned the real-
ism of the experience, the relevance of communicative and organisational skills, and the
meaningfulness of contributing to a public health initiative. These preliminary findings
reinforce the argument that integrating authentic translation needs and service-learning
initiatives into the curriculum has the potential to significantly improve student motiva-
tion and deepen their understanding of the multifaceted nature of translation practice.
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Conclusion

Overall, the partnership between CETAPS, EM-Movimento and NOVA FCSH demonstrates
the pedagogical, professional and social potential of integrating authentic translation
needs within the curriculum. As they translated selected source texts and communicated
with EM-Movimento through the mediation of the instructor, students not only developed
their translational, managerial, technological and collaborative competences, but also
participated in an act of service-learning (Prentice and Garcia 2000, 20-21), contributing to
the accessibility of medical information on ME/CFS in Portuguese. In this context, and as
previously stated, health accessibility entails not only equitable healthcare provision but
also equitable access to information and public participation in health-related decision-
making (Antolino et al. 2024, 12). This community-oriented, socially informed project thus
reflects current trends in project-based translation pedagogy (Gonzélez Davies 2004, 227-
228), combining authentic and simulated professional elements and emphasising collabo-
ration and process-oriented learning over strictly product-based assessment. At a broader
level, the EM-Movimento medical translation project also reinforces the argument that
translator education must evolve beyond the narrow focus on resulting translation accu-
racy and readability, to encompass technological literacy, ethical and professional reflex-
ivity, and social engagement. Embedding authentic, socially impactful translation tasks
within university programmes thus equips future professionals to navigate an industry
that is increasingly shaped by digital mediation and multilayered production networks.

As with any pedagogical case study, this analysis is subject to methodological limi-
tations. The discussion presented throughout this article is based primarily on class-
room observations and reflections drawn from three cohorts, complemented by their
anonymised voluntary feedback. While the number of respondents has been reported,
the representativeness of this feedback remains limited, as voluntary participation may
privilege certain perspectives over others. Moreover, several of the outcomes identified
(such as increased professional awareness or the development of managerial and inter-
personal competences) were not tested empirically, by comparing student performance
or employability trends with those of previous cohorts. Future research could therefore
strengthen the empirical dimension of this work by incorporating longitudinal tracking,
comparative cohort analysis, or mixed method approaches to more robustly assess the
project’s broader pedagogical and professional impact.

Further research could also continue to explore how community partnerships and
authentic, service-learning oriented translation projects can serve as transformative
pedagogical models, training translators not only to adapt to rapid industry changes,
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but to actively shape the ethical and communicative futures of their chosen profession;
this service-learning model could, for instance, potentially be adapted to other transla-
tion domains, such as legal, literary, environmental, or community translation. Future
initiatives or studies might address questions such as: what long-term effects do com-
munity-oriented translation projects have on students’ professional trajectories and their
integration into the language services industry? To what extent does participation in
advocacy-oriented translation tasks (such as medical or community translation) promote
civicengagement among translators-in-training? How do partner organisations, including
patient advocacy groups, perceive the clarity, usability, and social relevance of student-
produced translations? Finally, could similar pedagogical collaborations be scaled across
institutions to promote multilingual knowledge accessibility in other specialised fields,
including environmental, legal, or humanitarian translation?
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